
Presenter Notes
Presentation Notes
Hello this is Jack O’Connor from the Montana Office of Public Instruction.  This presentation has been developed to help districts and schools understand the basic components of Title I.  All of these topics are required under the Elementary and Secondary Education Act or ESEA, and the reauthorization under the Every Student Succeeds Act or ESSA.



TITLE I DISTRICT ELIGIBILITY
• THE MONTANA OFFICE OF PUBLIC INSTRUCTION USES TWO 

DIFFERENT CALCULATIONS TO DETERMINE TITLE I ELIGIBILITY
• THE FREE AND REDUCED LUNCH COUNT IS USED FOR DISTRICTS 

WITH LESS THAN 20,000 PERSONS IN TOTAL POPULATION
• THE CENSUS POVERTY COUNT IS USED FOR DISTRICTS WITH 

MORE 20,000 PERSONS IN TOTAL POPULATION
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Presenter Notes
Presentation Notes
The Montana Office of Public Instruction receives a yearly allocation from the United States Department of Education to give out to districts that have schools eligible to obtain Title I Part A funds.  The OPI then determines the amount of funds for these districts based upon two different processes.  Districts which have a population of fewer than 20,000 persons have their allocation determined by the free/reduced lunch count.  Districts which serve a total population of more than 20,000 people receive their allocation based upon the Census poverty count.  This leads to a more equitable distribution of the federal funds.



SCHOOL-LEVEL ALLOCATIONS
• AFTER THE DISTRICT RECEIVES TITLE I FUNDS, IT MUST ALLOCATE THESE DOLLARS 

DOWN TO THE SCHOOL LEVEL
• SIZE OF DISTRICT WILL DETERMINE SCHOOL-LEVEL ELIGIBILITY TO RECEIVE A 

TITLE I ALLOCATION 
• THIS IS COMPLETED IN THE ANNUAL EGRANT APPLICATION
• THESE FUNDS ARE IN ADDITION TO THE STATE AND LOCAL FUNDS 
• SUPPLEMENT, NOT SUPPLANT-A SCHOOL MUST GET ALL THE STATE AND LOCAL 

FUNDS IT WOULD HAVE RECEIVED IN THE ABSENCE OF FEDERAL DOLLARS.
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After the district receives its funds, it must allocate these dollars down to the school level.  Schools receive their funds based upon student population and the number of free/reduced students who attend that school.  When this calculation is completed, the dollar amount generated is the amount that is supposed to be given to the individual school in addition to the state and local funds it already receives.  This calculation is performed in the annual Egrants application which is the mechanism to apply for and draw down Title I funds.



TARGETED ASSISTANCE SCHOOLS
• WHAT IS A TARGETED ASSISTANCE SCHOOL?

• NOT ELIGIBLE FOR OR CHOOSE NOT TO OPERATE A SCHOOLWIDE PROGRAM;
• CHILDREN IDENTIFIED AS FAILING OR MOST AT RISK OF FAILING TO MEET STATE 

AND LOCAL ACADEMIC STANDARDS;
• BASED ON MULTIPLE, EDUCATIONALLY RELATED, OBJECTIVE CRITERIA 

ESTABLISHED BY THE LEA
• ASSISTANCE GIVEN MAINLY IN READING AND/OR MATH, BUT CAN BE IN ALL 

SUBJECT AREAS
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Presentation Notes
The first type of Title I program is called Target Assistance or TAS.  Targeted Assistance schools work with eligible students mainly in the areas of reading and/or math although Title I assistance can be given in all subject areas.  Eligible students are determined based upon several criteria which we will discuss later.  Targeted Assistance schools are either not eligible to run or choose not to operate a schoolwide program which is discussed at a later point in this webinar.



TARGETED ASSISTANCE SCHOOLS
• WHAT MAY TITLE IA FUNDS BE USED TO PROVIDE?

• SERVICES TO CHILDREN WITH GREATEST NEED FOR ASSISTANCE 
• SERVICES IN ADDITION TO REGULAR SCHOOL PROGRAM
• SUPPLIES OR MATERIALS TO SUPPLEMENT REGULAR CLASSROOM 

INSTRUCTION
• BEHAVIORAL INTERVENTIONS 
• ALL STUDENTS GET CAKE, TITLE I STUDENTS GET ICE CREAM!
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Presentation Notes
Title I services are given to students who are failing or who are most at-risk of failing in reading, math, and/or other subject areas.  The services given to these students are in addition to the regular school program. Title I students should receive the same instruction as regular students. Title I services are not meant to supplant regular classroom instruction.  The forms of assistance can be extra instruction, tutoring, supplemental supplies and materials, etc.



ELIGIBLE STUDENTS
• ECONOMICALLY DISADVANTAGED CHILDREN;
• AT-RISK
• CHILDREN WITH DISABILITIES;
• MIGRANT CHILDREN;
• ENGLISH LEARNERS;
• CHILDREN FROM HEAD START, EARLY HEAD START;
• NEGLECTED OR DELINQUENT CHILDREN; AND
• HOMELESS CHILDREN.
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Presentation Notes
Districts and schools must establish criteria for determining which students are eligible for services.  This slide lists those qualifications.  Students can fit under one or more of these descriptors, although students identified as Neglected, Delinquent, and Homeless automatically qualify for services.  A popular myth, however, is that students have to be economically disadvantaged to receive services.  This is not true.  Eligibility is based entirely upon academic need.



TAS ELIGIBILITY
•ARE STUDENTS WITH DISABILITIES ELIGIBLE 

FOR TITLE IA SERVICES?
• SELECTED USING DISTRICT/SCHOOL CRITERIA 
• AVOID SUPPLANTING 
• MAY NOT USE TITLE IA FUNDS TO PROVIDE SERVICES TO MEET 

FEDERAL, STATE, OR LOCAL LAW
• MAY ONLY SUPPLEMENT REQUIRED SERVICES 
• MUST NOT BE IN THE IEP
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Presentation Notes
Disabled students are eligible for Title I services, however, the same criteria are used to determine eligibility as non-disabled students.  A 504 plan does not automatically qualify a child for Title I services.



TAS ELIGIBILITY 
•ARE EL AND MIGRANT STUDENTS ELIGIBLE FOR 

TITLE IA SERVICES?
• SELECTED USING DISTRICT/SCHOOL CRITERIA
• USE TITLE I FIRST, THEN TITLE III/TITLE I, PART C
• AVOID SUPPLANTING 
• MAY NOT USE TITLE IA FUNDS TO PROVIDE SERVICES TO 

MEET FEDERAL, STATE, OR LOCAL LAW
• MAY SUPPLEMENT REQUIRED SERVICES 
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Presentation Notes
LEP students are also eligible for Title I services, again using the same criteria as other students.



TARGETED ASSISTANCE 
IDENTIFICATION
• WHAT KINDS OF CRITERIA MAY BE USED TO SELECT 

CHILDREN IN PRE-SCHOOL – GRADE 2?
• TEACHER JUDGMENT
• INTERVIEWS WITH PARENTS
• DEVELOPMENTALLY APPROPRIATE MEASURES-PAPER PENCIL TESTS 

ARE NOT CONSIDERED APPROPRIATE
• SOME COMPUTER-BASED
• MORE SUBJECTIVE
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Presentation Notes
Students in grades pre-K through grade 2 are identified based upon these criteria.  Standardized tests in the form of Norm-referenced or Criterion referenced tests should not be used to determine eligibility.  



TARGETED ASSISTANCE 
IDENTIFICATION
• WHAT CRITERIA IS USED TO SELECT CHILDREN GRADES 3-

12?
• SBAC
• OTHER DISTRICT/SCHOOL ASSESSMENTS
• CLASSROOM PERFORMANCE
• PARENTAL INTERVIEWS
• TEACHER JUDGMENT
• MORE OBJECTIVE 

• MUST BE BASED ON ACADEMIC/EDUCATIONALLY RELATED CRITERIA
• MORE THAN ONE MEASURE MUST BE USED
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Presentation Notes
In grades 3-12, standardized tests like the SBAC should be used as part of the criteria used to determine eligibility.  However, one source is not enough, and multiple measures should be used.  Here are a list of possible sources of data that can be used to determine whether or not a student should receive Title I services.



TARGETED ASSISTANCE COMPONENTS
• USE FUNDS TO HELP ELIGIBLE CHILDREN MEET SAME ACADEMIC STANDARDS

EXPECTED FOR ALL CHILDREN;

• ENSURE THAT PLANNING FOR ELIGIBLE CHILDREN IS INCORPORATED INTO EXISTING 
SCHOOL PLANNING;

• USE EFFECTIVE METHODS AND INSTRUCTIONAL STRATEGIES CENTERED ON 
RESEARCH-BASED PRACTICES,

• GIVE PRIMARY CONSIDERATION TO EXTENDED LEARNING TIME
• PROVIDE AN ACCELERATED, HIGH-QUALITY CURRICULUM, INCLUDING APPLIED LEARNING
• MINIMIZE REMOVING CHILDREN FROM THE REGULAR CLASSROOM DURING REGULAR SCHOOL 

HOURS.
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The purpose of the Title I program is to assist at-risk students so that they can achieve at high levels and meet the same academic standards expected for all students.  High quality, researched-based instructional strategies should be used to assist identified students.  Eligible students are to receive the same classroom instruction as the rest of the students, but they are to receive additional assistance to better understand the material so that they can achieve at high levels.  Schools should also use data to find missing skill sets and work to overcome these deficits in addition to helping students complete their daily assignments.



TARGETED ASSISTANCE COMPONENTS
• COORDINATE WITH AND SUPPORT THE REGULAR EDUCATION PROGRAM, WHICH

MAY INCLUDE SERVICES TO ASSIST PRESCHOOL CHILDREN IN THE TRANSITION 
TO ELEMENTARY SCHOOL.

• PROVIDE INSTRUCTION BY EFFECTIVE TEACHERS.
• PROVIDE OPPORTUNITIES FOR PROFESSIONAL DEVELOPMENT WITH TITLE I 

FUNDS, AND TO THE EXTENT PRACTICABLE, FROM OTHER SOURCES, FOR 
TEACHERS, PRINCIPALS, PARAPROFESSIONALS, AND OTHER STAFF WHO WORK 
WITH PARTICIPATING CHILDREN IN TARGETED ASSISTANCE PROGRAMS OR IN 
THE REGULAR CLASSROOM.

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION
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Presentation Notes
Students who receive Title I services must be taught by certified or licensed teachers.  These qualifications are found in the Montana Accreditation Manual.  Also, Title I teachers, principals, and paraprofessionals should receive professional development to help them better meet the academic needs of these students.  Title I monies can be used for this purpose.



REQUIRED TAS COMPONENTS
• MINIMIZE REMOVING CHILDREN FROM CLASSROOM
• STRATEGIES TO INCREASE FAMILY ENGAGEMENT
• COORDINATE WITH REGULAR EDUCATION PROGRAM
• MAY INCLUDE

• COUNSELING AND MENTORING
• COLLEGE/CAREER AWARENESS/PREPARATION
• PREPARE STUDENTS FOR TRANSITION FROM SCHOOL TO WORK
• SCHOOL/GRADE TRANSITIONS
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Presentation Notes
When possible, eligible students should not be removed from the classroom.  Instruction is to be given by the classroom teacher, and then supported by the Title I teacher or paraprofessional.  In the school’s Title I plan, strategies are to be developed to increase parental involvement with their child’s education.  Research shows that when parents get more involved in their child’s educational program, the student can achieve at higher levels.  Some other program components of a Title I program are also listed on this slide.



TARGETED ASSISTANCE
INSTRUCTION

• STRATEGIES: 
• ENABLE STUDENTS TO MEET STANDARDS
• IN-CLASS ASSISTANCE
• COLLABORATIVE TEACHING AMONG TITLE IA AND REGULAR CLASSROOM TEACHERS
• EXTENDED DAY/YEAR
• SUMMER SCHOOL
• BEFORE- AND AFTER-SCHOOL PROGRAMS
• PRESCHOOL PROGRAM 
• EXTENDED KINDERGARTEN
• EXTENDED LEARNING TIME
• PRE-TEACH, RETEACH
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Presentation Notes
Here are some suggested strategies and actions that schools can take to assist Title I students.  It is important to know that a Target Assistance preschool program can only be for those students who are eligible for Title I services.



TARGETED ASSISTANCE
INSTRUCTIONAL MODELS

• INCLUSION MODEL
• TITLE IA TEACHER/CLASSROOM TEACHER COLLABORATE ON LESSONS
• TEAM TEACHING 
• STUDENTS SHOULD GET ASSISTANCE WITH DAILY WORK AND 

MISSING/LACKING SKILL SETS
• PUSH IN

• TITLE I TEACHER OR PARAPROFESSIONAL WORKS WITH SMALL GROUPS OF 
CHILDREN

• MUST BE UNDER THE DIRECT SUPERVISION OF AND TRAINED BY THE CLASSROOM 
TEACHER
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Presentation Notes
The inclusion model is the suggested strategy for assisting Title I eligible students.  In this model, the regular classroom teacher teaches the lesson, and the Title I teacher or paraprofessional then assists the eligible student or students with the work.  If the assistance is given by a paraprofessional it must be done under the direct supervision of a certified teacher.  The para is not allowed to take the Title I student or students to another room.  However, if the Title I paraprofessional is a certified teacher, then the student or groups of would be allowed to leave the regular classroom for added assistance.



TARGETED ASSISTANCE
INSTRUCTIONAL MODELS
•PULL-OUT

• NOT RECOMMENDED
• MUST NOT BE DURING CLASSROOM INSTRUCTIONAL 

TIME 
• PROVIDES SUPPLEMENTAL INSTRUCTION AND 

PRACTICE
• SHOULD BE DONE BY A CERTIFIED TEACHER, BUT AS 

LONG AS THE PARA IS UNDER THE SUPERVISION OF AND 
TRAINED BY A CERTIFIED TEACHER, IT IS ALLOWABLE

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
The pull out model is not recommended.  If it is used, the following requirements must be met.  Assistance in the areas of reading, math, or other content areas must not be done during those subject times.  The eligible student must receive the same instruction as the rest of the class.  The student could then be “pulled out” during another class time, say for example PE, and given more support.  Students should not be pulled out of the regular classroom for any core academic subject.  Also, in the pull out model, the instruction would need to be given by a certified teacher in that subject area especially if the student is in high school.



TARGETED ASSISTANCE
COMPREHENSIVE SERVICES
•IF SERVICES ARE UNAVAILABLE ELSEWHERE TITLE 

IA FUNDS MAY BE USED TO PROVIDE:
• BASIC MEDICAL EQUIPMENT
• HEALTH, NUTRITION AND SOCIAL SERVICES
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Presentation Notes
Here are some other services that can be provided by Title I monies if they are unavailable elsewhere.



TARGETED ASSISTANCE SCHOOL 
PERSONNEL
•TITLE IA STAFF MAY:

• ASSUME DUTIES:
• BEYOND CLASSROOM INSTRUCTION OR 
• DOES NOT BENEFIT NON-TITLE IA STUDENTS
• IF DUTIES ARE THE SAME FOR SIMILAR PERSONNEL 

• PARTICIPATE IN PROFESSIONAL DEVELOPMENT AND 
PLANNING 

• TEACH COLLABORATIVELY IF SUCH TEAMWORK 
DIRECTLY BENEFITS TITLE IA STUDENTS
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Presenter Notes
Presentation Notes
Again, here are some more duties that Title I personnel may do.



TARGETED ASSISTANCE SCHOOL 
PERSONNEL
• SPLIT FUNDED PERSONNEL

• MUST KEEP TIME AND EFFORT RECORDS
• TIME SPENT ON TITLE IA ACTIVITIES
• NAMES AND NUMBERS OF STUDENTS SERVED
• TIME SPENT ON ALLOWABLE NON-TITLE IA ACTIVITIES
• MAY BE DAILY, WEEKLY, MONTHLY SCHEDULES
• FILED AT THE SCHOOL AND DISTRICT OFFICE

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Sometimes districts must use a staff member in more than one role.  For instance an art teacher teaches in a regular classroom for half the day.  The other half of the day, the teacher works with Title I students.  This falls under the heading of split funded personnel because that person’s salary and benefits are paid for out of general fund dollars and Title I monies.  If this occurs, then these regulations must be followed.



SCHOOLWIDE PROGRAMS
•WHAT IS A SCHOOLWIDE PROGRAM?

•TITLE IA FUNDED SCHOOL THAT
• HAS A POVERTY RATE 40% AND ABOVE OR RECEIVES A 

WAIVER
• SERVES ALL STUDENTS REGARDLESS OF ELIGIBILITY
• ASSISTS IN ALL CORE SUBJECTS
• CHOOSES TO ADOPT A PLANNING AND IMPLEMENTATION 

PROCESS
• MTSS/CURRICULUM CHANGES
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Presentation Notes
Some schools operate a schoolwide program.  A schoolwide program has a poverty rate 40% and above, serves all students regardless of eligibility, can work in all core subjects, and has more freedom with Title I dollars.  The process to become a schoolwide program can be found on the OPI website under the Title I, Part A Improving Basic Programs page.



SCHOOLWIDE  PROGRAMS
• PROCESS
 LETTER OF INTENT
 YEAR-LONG PLANNING PROCESS (CAN BE WAIVED)
 SEND IN SCHOOLWIDE PLAN TEMPLATE FOR REVIEW
 USED  NON-REGULATORY GUIDANCE
 SMALL UPDATE IN THE CSIP
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To begin the process of changing from Targeted Assistance to Schoolwide, the following steps must be taken.  First, send a letter to the OPI stating your plan to change programs.  Then begin the six step planning process.  This process can be found on the OPI website.  Follow the ten schoolwide planning components which can also be found on the OPI website.  Please follow the USED guidance packet which can be found on the OPI website or downloaded from ed.gov.  Then enter the plan into the Schoolwide Title I Planning tab under the CSIP, and notify OPI that it has been completed.



BENCHMARK ASSESSMENTS
• AFTER THE INITIAL SCREENING, FURTHER ASSESSMENTS SHOULD TAKE PLACE 

TO DETERMINE THE ACHIEVEMENT LEVEL OF THE STUDENT 

• BENCHMARKING-SHOULD BE AT LEAST THREE TIMES A YEAR

• BENCHMARKING SHOULD BE DONE AT GRADE LEVEL
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Presentation Notes
After determining the students to be served, benchmark assessments should begin.  It is the responsibility of the Title I staff to determine what skill sets are missing, and then develop a plan to improve those areas of weakness.  Benchmarking should be done at least three times a year.  Once at the beginning of the year, then at the end of the first semester, and then finally at the end of the year.



PROGRESS MONITORING
• AFTER THE BENCHMARK ASSESSMENTS HAVE BEEN DONE AND INSTRUCTION 

HAS BEGUN, SCHOOLS SHOULD REGULARLY PROGRESS MONITOR TITLE I 
STUDENTS

• INTENSIVE-WEEKLY

• STRATEGIC-WEEKLY OR BIWEEKLY

• PROGRESS MONITORING SHOULD BE DONE AT THE INSTRUCTIONAL LEVEL

Elsie Arntzen, Superintendent – 
Montana Office of Public Instruction

Presenter Notes
Presentation Notes
Progress monitoring, on the other hand, should be done more frequently.  This determination is based upon the status of the student as either intensive or strategic.  The more assistance the student needs, the more frequent the progress monitoring.  



EXITING STUDENTS
• WHEN STUDENTS ARE AT GRADE LEVEL FOR A TEAM DETERMINED NUMBER OF

TESTING CYCLES, THEY SHOULD BE EXITED
• CLASSROOM SUPPORTS SHOULD BE IMPLEMENTED 
• SHOULD CONTINUE TO MONITOR STUDENT PROGRESS FOR A FULL YEAR AFTER 

EXITING FROM TITLE I
• STUDENTS MAY END UP BACK IN TITLE I
• TITLE I SHOULD NOT BE A PERMANENT PLACEMENT; IT SHOULD BE FLUID,

STUDENTS MAY COME IN OR OUT DEPENDING ON NEED
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Students should be exited from the Title I program as soon as it is appropriate to do so.  Title I is not meant to be a permanent placement.  Students who are exited from Title I will most likely need supports put into place by the regular classroom teacher and Title I staff.  The Title I staff should regularly check in to monitoring progress.  It is sometimes necessary to place a student back into Title I services.



FAMILY ENGAGEMENT
• REQUIRED UNDER THE ESEA, ESSA, AND BPE
• AN LEA TITLE I PLAN SHALL BE DEVELOPED IN CONSULTATION WITH TEACHERS, 

PRINCIPALS, ADMINISTRATORS AND PARENTS OF CHILDREN SERVED
• DISTRICT POLICY

• A DISTRICT MAY RECEIVE TITLE I FUNDS ONLY IF SUCH AGENCY IMPLEMENTS 
PROGRAMS, ACTIVITIES, AND PROCEDURES THAT INVOLVE PARENTS IN 
MEANINGFUL CONSULTATION FOR PLANNING AND IMPLEMENTATION.
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Presentation Notes
Title I Parental Involvement is not only a requirement of the ESSA, but it is also a requirement of the Montana Board of Public Education.  The ESSA requires a Title I Plan to be developed in consultation with teachers, principals, administrators and parents of children served.  What this means is that “you need to have Parent Involvement before you have Parent Involvement.”  Parental Involvement needs to be a component of your Title I Plan before, during and after implementation.



FAMILY ENGAGEMENT
• WRITTEN POLICY FOR DISTRICTS

• DISTRICTS SHALL DEVELOP A WRITTEN POLICY JOINTLY WITH, AGREED ON
WITH, AND DISTRIBUTED TO PARENTS OF PARTICIPATING CHILDREN

• DISTRICTS SHALL INCORPORATE THE WRITTEN POLICY INTO THE TITLE I 
PLAN AND DESCRIBE:

• DISTRICT COORDINATION, TECHNICAL ASSISTANCE, AND SUPPORT TO 
SCHOOLS IN PLANNING AND IMPLEMENTING EFFECTIVE PARENT AL 
INVOLVEMENT ACTIVITIES

• DISTRICT BUILDING CAPACITY FOR STRONG FAMILY ENGAGEMENT
• COORDINATION AND INTEGRATION OF FAMILY ENGAGEMENT
• STRATEGIES WITH OTHER STATE AND FEDERAL PROGRAMS
• INVOLVEMENT OF PARENTS ANNUALLY IN EVALUATING THE CONTENT AND 

EFFECTIVENESS OF THE FAMILY ENGAGEMENT POLICY
• FAMILY ENGAGEMENT IN SCHOOL ACTIVITIES
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Presenter Notes
Presentation Notes
The Title I Plan requires a written Parental Involvement Policy for the district.  The creation of this written Policy needs to include parents.  It needs to contain these five components.  While these components are equally important, it is vital that parents be included in the annual evaluation of the Title I Plan and the Parental Involvement Policy.



FAMILY ENGAGEMENT
• SCHOOL POLICY–EACH SCHOOL SERVED SHALL DEVELOP A PLAN 

SIMILAR TO THE DISTRICT POLICY TO BE MADE AVAILABLE TO THE 
LOCAL COMMUNITY AND TO BE UPDATED PERIODICALLY.

• SCHOOLS MAY AMEND CURRENT PLAN TO REFLECT THESE REQUIREMENTS
• ANY COMMENT FROM PARENTS NOT SATISFIED WITH THIS POLICY MUST 

BE SUBMITTED WITH THE TITLE I PLAN

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Along with the district policy, each school needs to develop a written policy or plan that is similar to the district policy.  While parents do not have the final say in the creation of policy, they are allowed input even if they are not in agreement with it.



FAMIILY ENGAGEMENT
• 1% ALLOCATION–THE DISTRICT SHALL SET ASIDE ONE PERCENT OF ITS 

AGENCY ALLOCATION FOR FAMILY ENGAGEMENT IF THE ALLOCATION IS 
ABOVE $500,000.

• PARENTAL INPUT–PARENTS SHALL BE INVOLVED IN THE DECISIONS 
REGARDING EXPENDITURES FOR FAMILY ENGAGEMENT ACTIVITIES.

ELSIE ARNTZEN, SUPERINTENDENT – 
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Presentation Notes
At certain levels of Title I funding, schools are required to set-aside a minimum amount for Parental Involvement activities.  That threshold is $500,000.  It is required that parents be involved in the decisions of how to spend Title I funds for these activities.



FAMILY ENGAGEMENT
• EACH SCHOOL SHALL: 

• CONVENE AN ANNUAL MEETING OF PARENTS
• PROVIDE FLEXIBLE MEETING SCHEDULES
• INVOLVE PARENTS IN ALL ISSUES REGARDING TITLE I POLICIES AND PLANS
• PROVIDE PARENTS WITH:

• TIMELY INFORMATION
• INFORMATION ABOUT CURRICULUM, ASSESSMENT, AND PROFICIENCY LEVELS
• REGULAR PARENT MEETINGS

• INCLUDE PARENT COMMENTS IN THE PLAN
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Presentation Notes
Your school plan needs to incorporate these elements.  Having an annual meeting is one of the requirements.  Parent /Teacher Conferences are in addition to the annual meeting and, you must include parents in annual evaluation and revision of the Parental Involvement Plan.  This means you should be conducting an additional meeting at the end of the year.   Therefore, schools are required to have at least two meetings.



FAMILY ENGAGEMENT
• SCHOOL-PARENT COMPACT

• EACH SCHOOL SHALL JOINTLY DEVELOP WITH PARENTS A SCHOOL-PARENT 
COMPACT THAT OUTLINES HOW PARENTS, THE ENTIRE STAFF, AND STUDENTS WILL 
SHARE THE RESPONSIBILITY FOR IMPROVED STUDENT ACHIEVEMENT AND THE 
MEANS BY WHICH THE SCHOOL AND PARENTS WILL BUILD AND DEVELOP A 
PARTNERSHIP TO HELP STUDENTS ACHIEVE THE STATE’S HIGH ACADEMIC 
STANDARDS.

• THE COMPACT SHALL:
• DESCRIBE THE SCHOOL’S RESPONSIBILITY
• DESCRIBE THE PARENTS’ RESPONSIBILITY
• DESCRIBE THE STUDENT’S RESPONSIBILITY IF DESIRED
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Presentation Notes
The law requires the creation and implementation of School-Parent Compacts.  The Compact  is used to create a partnership between the school, teachers, and parents to help attain better student achievement.   The Compact is signed by teachers, parents, and the student when appropriate.



FAMILY ENGAGEMENT
• SCHOOL-PARENT COMPACT (CONTINUED)

• ADDRESS IMPORTANCE OF COMMUNICATION BETWEEN TEACHERS 
AND PARENTS THROUGH:

• AT LEAST AN ANNUAL PARENT-TEACHER CONFERENCE IN ELEMENTARY 
SCHOOLS THAT INCLUDES DISCUSSION ABOUT HOW THE COMPACT 
RELATES TO INDIVIDUAL ACHIEVEMENT

• FREQUENT REPORTS TO PARENTS ON THEIR CHILDREN’S PROGRESS
• REASONABLE ACCESS TO STAFF, OPPORTUNITIES TO VOLUNTEER, AND 

OBSERVE CLASSROOM ACTIVITIES
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Presentation Notes
The Compact should address individual student achievement, progress reports, and parental involvement at the school.



FAMILY ENGAGEMENT
• BUILDING CAPACITY FOR FAMILY ENGAGEMENT

• TO ENSURE EFFECTIVE INVOLVEMENT OF PARENTS AND TO SUPPORT A 
PARTNERSHIP AMONG THE SCHOOL, PARENTS, AND COMMUNITY, THE 
SCHOOL AND DISTRICT:

• SHALL PROVIDE ASSISTANCE TO PARENTS IN UNDERSTANDING THE STATE 
ACADEMIC CONTENT STANDARDS, STATE AND LOCAL ACADEMIC ASSESSMENTS, 
STATE STUDENT ACADEMIC ACHIEVEMENT STANDARDS, AND HOW TO MONITOR
A CHILD’S PROGRESS AND WORK WITH EDUCATORS TO IMPROVE ACHIEVEMENT

• SHALL PROVIDE MATERIALS AND TRAINING TO HELP PARENTS WORK WITH 
THEIR CHILDREN TO IMPROVEMENT ACHIEVEMENT:

• LITERACY TRAINING
• USING TECHNOLOGY
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Presentation Notes
The next two slides explain the school and district responsibility to build capacity for Parental Involvement.  Building capacity is the effort that both the school and district provide to allow time, space, information, training and other supporting functions that allow Parental Involvement to grow and become more effective throughout the school year.  If parents need support and/ or training to be able to participate in their students’ academic growth, then the term “Building Capacity” may include Literacy Training, as well as training in the use of technology. 



FAMILY ENGAGEMENT
• BUILDING CAPACITY FOR FAMILY ENGAGEMENT (CONT.)

• SHALL EDUCATE ALL STAFF WITH THE ASSISTANCE OF PARENTS, IN THE VALUE OF FAMILY 
ENGAGEMENT AND:

• HOW TO REACH OUT TO PARENTS
• HOW TO COMMUNICATE WITH PARENTS
• WORK WITH PARENTS AS EQUAL PARTNERS
• IMPLEMENT AND COORDINATE PARENT PROGRAMS
• BUILD TIES BETWEEN PARENTS AND SCHOOL

• SHALL, TO THE EXTENT FEASIBLE, COORDINATE AND INTEGRATE FAMILY ENGAGEMENT PROGRAMS 
AND ACTIVITIES WITH OTHER STATE, FEDERAL, AND LOCAL PROGRAMS

• SHALL ENSURE THAT INFORMATION PROVIDED TO PARENTS IS IN AN UNDERSTANDABLE FORMAT
• MAY INVOLVE PARENTS IN DEVELOPING STAFF TRAINING

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Building capacity also includes helping staff understand the value of parental involvement.  It is all about enhancing the ability of parents to be involved in the academic progress of their child.



FAMILY ENGAGEMENT
• BUILDING CAPACITY FOR FAMILY ENGAGEMENT (CONT.)

• MAY PROVIDE LITERACY TRAINING FROM THESE FUNDS
• MAY PAY REASONABLE AND NECESSARY EXPENSES OF PARENTS
• MAY TRAIN PARENTS TO ENHANCE THE INVOLVEMENT OF OTHER PARENTS
• MAY ARRANGE SCHOOL MEETINGS AT A VARIETY OF TIMES TO MAXIMIZE FAMILY 

ENGAGEMENT
• MAY ADOPT AND IMPLEMENT MODEL APPROACHES TO FAMILY ENGAGEMENT
• MAY ESTABLISH A DISTRICT WIDE PARENT ADVISORY COUNCIL
• MAY INVOLVE COMMUNITY-BASED ORGANIZATIONS IN PARENT ACTIVITIES
• SHALL PROVIDE SUCH REASONABLE SUPPORT REQUESTED BY PARENTS

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
This slide includes a list of additional supports that may enhance the “Building Capacity” concept.



TEACHER QUALIFICATIONS
• EACH LEA RECEIVING ASSISTANCE UNDER TITLE I PART A 

SHALL ENSURE THAT ALL TEACHERS WORKING IN A 
PROGRAM SUPPORTED WITH TITLE I PART A FUNDS ARE 
CERTIFIED.

• EACH SEA SHALL DEVELOP A PLAN TO ENSURE THAT ALL 
TEACHERS TEACHING IN CORE ACADEMIC SUBJECTS 
WITHIN THE STATE ARE CERTIFIED.

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Now we will briefly cover teacher qualifications and more specifically, paraprofessional qualifications



INTERVENTION SPECIALIST

• TRY TO GET AWAY FROM THE TERM TITLE I TEACHER

• I.S. SHOULD BE THE BEST TEACHER IN THE SCHOOL

• MUST HAVE A BACKGROUND IN TEACHING STRATEGIES, MULTIPLE 
EDUCATIONAL METHODOLOGIES, AND CURRICULUM

• NEEDS TO BE ABLE TO SUPPORT NOT ONLY STUDENTS, BUT TEACHERS AS 
WELL

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION



PARAPROFESSIONAL QUALIFICATIONS
• EACH LEA RECEIVING TITLE I PART A FUNDS SHALL ENSURE THAT ALL 

INSTRUCTIONAL PARAPROFESSIONALS HIRED AND WORKING IN A 
PROGRAM SUPPORTED WITH TITLE I PART A FUNDS SHALL HAVE MET 
ONE OF THE FOLLOWING CRITERIA:

• COMPLETED AT LEAST 2 YEARS OF STUDY AT AN INSTITUTION OF HIGHER 
EDUCATION, OR

• OBTAINED AN ASSOCIATE’S OR HIGHER DEGREE; OR
• PASSED A DISTRICT-WIDE TEST TO ESTABLISH QUALIFICATIONS

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Paraprofessionals may not provide assistance in the classroom unless they have met one of the listed criteria.  A district may administer it’s own test.  A district may not hire any non-qualified Paraprofessionals.



PARAPROFESSIONAL QUALIFICATIONS

STATE OR LOCAL ASSESSMENTS

• THE OPI DOES NOT REQUIRE THE USE OF A SPECIFIC TEST FOR THE 
ASSESSMENT OF AN INSTRUCTIONAL PARAPROFESSIONAL’S 
KNOWLEDGE AND SKILLS.

• THIS DECISION IS LEFT TO THE LOCAL DISTRICT TO SELECT FROM 
AVAILABLE AND APPROPRIATE TESTS.

ELSIE ARNTZEN, SUPERINTENDENT – 
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Presenter Notes
Presentation Notes
The OPI does not have nor does it provide a specific test document for paraprofessionals to meet this requirement.  A district may create their own assessment or use one provided from other sources, such as MEA-MFT.



PARAPROFESSIONAL QUALIFICATIONS
VERIFICATION OF COMPLIANCE

• EACH LEA SHALL REQUIRE THE PRINCIPAL OF EACH SCHOOL OPERATING 
A TITLE I PROGRAM TO ATTEST ANNUALLY IN WRITING AS TO WHETHER 
SUCH SCHOOL IS FOLLOWING THIS SECTION.

• COPIES OF ATTESTATIONS SHALL BE MAINTAINED AT EACH SCHOOL AND 
SHALL BE AVAILABLE TO ANY MEMBER OF THE GENERAL PUBLIC.

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
The school must maintain  documentation that assures the qualifications of any teacher and instructional paraprofessional.   It should be made available to the general public upon request.



PARAPROFESSIONAL ROLES
DUTIES OF PARAPROFESSIONALS
• MAY PROVIDE ONE-ON-ONE TUTORING FOR ELIGIBLE STUDENTS, IF THE 

TUTORING IS SCHEDULED AT A TIME WHEN A STUDENT WOULD NOT OTHERWISE 
RECEIVE INSTRUCTION FROM A TEACHER,

• ASSIST WITH CLASSROOM MANAGEMENT, SUCH AS ORGANIZING 
INSTRUCTIONAL AND OTHER MATERIALS,

• PROVIDE INSTRUCTIONAL SERVICES TO STUDENTS
• UNDER THE DIRECT SUPERVISION OF A TEACHER

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
The following list of duties should be used as a guideline for paraprofessional involvement in the classroom.   One-on-one tutoring should take place only after the teacher has provided regular classroom instruction.



PARAPROFESSIONAL ROLES
DUTIES OF PARAPROFESSIONALS (CONT.)
• PROVIDE ASSISTANCE IN A COMPUTER LABORATORY,

• CONDUCT PARENTAL INVOLVEMENT ACTIVITIES,

• PROVIDE SUPPORT IN A LIBRARY OR MEDIA CENTER,

• ACT AS A TRANSLATOR

• AND MAY ASSUME LIMITED DUTIES THAT ARE ASSIGNED TO SIMILAR 
PERSONNEL WHO ARE NOT WORKING IN A PROGRAM SUPPORTED WITH TITLE I 
PART A FUNDS.

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
The duties listed on this slide may be conducted by an individual who has not met the required paraprofessional requirements.



PARAPROFESSIONAL ROLES
DUTIES OF PARAPROFESSIONALS (CONT.)
• THE LEA MAY USE TITLE I PART A FUNDS TO SUPPORT ONGOING 

TRAINING AND PROFESSIONAL DEVELOPMENT TO ASSIST TEACHERS 
AND PARAPROFESSIONALS IN SATISFYING THIS PART.

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
It is essential that paraprofessional staff receive ongoing professional development as well as the highly qualified teacher.  Title I funds may be used to provide this needed professional development.  



TARGETED ASSISTANCE RECORDS
• SPLIT FUNDED STAFF TIME AND EFFORT RECORDS
• FINAL PROGRAM REPORT-DUE IN JUNE OF EACH YEAR
• RANKING WORKSHEETS

• RANK ALL STUDENTS IN SCHOOL USING SELECTION CRITERIA FOR SERVICE
• LIST OF STUDENTS SERVED
• STUDENTS EXITED AND REASON FOR EXIT

• STUDENT FILES INCLUDE:
• DATE SERVICES STARTED
• ASSESSMENT SCORES AT COMMENCEMENT OF SERVICES
• LIST OF SERVICES PROVIDED
• EXIT CRITERIA

• DATE OF EXIT FROM PROGRAM
• ASSESSMENT SCORES AT EXIT

ELSIE ARNTZEN, SUPERINTENDENT – 
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Presenter Notes
Presentation Notes
The next few slides deal with the records that Title I schools must keep according to federal regulations.  These records should also be listed and examples kept in the district and/or school’s Title I plan.  Title I files for students should be kept in a secure location.



TARGETED ASSISTANCE RECORDS
• STUDENT FILES CONTINUED

• RECORD OF PARENT CONTACTS
• DATE COMPACT SENT HOME – IF SIGNED AND RETURNED - COPY OF 

COMPACT
• COPY OF LETTER DESCRIBING SERVICES
• COPY OF PARENT REFUSAL OF SERVICES (IF APPLICABLE)
• COPY OF PROGRESS REPORTS TO PARENTS

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Student files need to contain, at a minimum, these components.  More documents can be added that are appropriate to the Title I services being received by the student.



TARGETED ASSISTANCE RECORDS
• INVENTORY OF TITLE IA EQUIPMENT/MATERIALS

• DISPOSAL OF EQUIPMENT
• RECORD RETENTION

• RECORDS ARE CONFIDENTIAL
• KEEP ALL RECORDS FOR 3 YEARS PLUS THE CURRENT
• DESTROY AFTER 4 YEARS

ELSIE ARNTZEN, SUPERINTENDENT – 
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Presenter Notes
Presentation Notes
Equipment and supply inventories must be kept on all purchases done with Title I monies.  Also, any materials purchased with Title I dollars must be able to be clearly identified as such.  Records for students need to be kept for the current year, and then the three previous years.



CONTACT INFORMATION

JACK O’CONNOR, FEDERAL PROGRAMS UNIT DIRECTOR 
PHONE:  406-444-3083
EMAIL:  JOCONNOR2@MT.GOV

ELSIE ARNTZEN, SUPERINTENDENT – 
MONTANA OFFICE OF PUBLIC INSTRUCTION

Presenter Notes
Presentation Notes
Thank you for watching this presentation on the essentials of a Title I program.  It is our hope that this webinar answered most, if not all, of your questions on the Title I process.  If you have additional questions please contact the Title I Unit at the OPI.
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