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DEFINITION OF ENGLISH LEARNER

Students who currently lack the academic English
language proficiency to be successful in school.

Speak dialects
of English

Speak
languages
other than

English

Represent
every
socioeconomic
class

May or may
not be literate
in their home

language

May be born in
the US or
internationally.



Presenter
Presentation Notes
It is difficult to define English Language Learners (ELLs) as a group, other than to say that they are students who currently lack the academic English language proficiency to be successful in school. ELs speak dialects of English as well as languages other than English. They come from every socioeconomic class in American society. They may or may not be literate in their home language, or have received any formal schooling upon enrollment in a Montana district; they may be born in the United States or internationally. 
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English Learners Can Be:

American Indian children

¢ impacted by the heritage language of their family and/or community such as Crow or Blackfoot.

Hutterite children

e learn German as their first language,

American-born children of immigrants

e |earn their native language in the home from their parents or guardians.

Children who come to the United States with their parents or alone

as immigrants
as children of international professors and students at the university level

as migrant workers
as international exchange students™
¢ as refugees

Children who are adopted internationally by American parents.



Presenter
Presentation Notes
English Language Learners/ LEP students in Montana include: 
American Indian children who are impacted by the heritage language of their family and/or community such as Crow or Blackfoot. 
Hutterite children who learn German as their first language, 
American-born children of immigrants who learn their native language in the home from their parents or guardians.
Children who come to the United States with their parents or alone (as immigrants, as children of international professors and students at the university level, as migrant workers, as international exchange students* and as refugees) 
Children who are adopted internationally by American parents.


LANGUAGES OF IMPACT 2016-2017

B German
B Spanish
Other
M Russian

B Indigenous Languages
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Presenter
Presentation Notes
These are the primary languages impacting English learners in Montana.  You will note that by far the largest group of ELs are American Indian students who are impacted by a heritage language.  The next largest group are children from Hutterite colonies who speak a dialect of German and then we have Spanish language speakers.  Our profile is different from the majority of states in that our largest group of ELs are not Spanish speakers. Also our two largest groups are born here in Montana.  These difference have implications for EL identification processes and the types of English language development programs that we would put in place to serve these students needs.
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NUMBER OF STUDENTS BY LANGUAGE OF IMPACT
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Presenter
Presentation Notes
This graph shows a more detailed view of the language of impact for languages that have more than 50 students represented.  Our largest group are student who are impacted by Blackfeet language followed by crow and then German.


Wait! American Indian

students can be ELs?

eSyntax, rhetorical style and
sociolinguistic patterns of heritage
language may impact student’s
proficiency in Academic English.


Presenter
Presentation Notes
Even though a student may not speak a heritage language in the home, a student may have grown up in an environment in which the syntax, rhetorical style and sociolinguistic patterns of the heritage language may have had a significant impact on the student’s level of proficiency in the English needed to succeed in the classroom. 
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ANOTHER WAY TO THINK ABOUT IT...

American
Heritage I”dif’m Academic
Language \E”gl'Sh English


Presenter
Presentation Notes

American Indian English serves as a bridge between heritage languages and academic or standard English and is informed by both.  It is important to honor American Indian English and treat it as an asset, especially because for some, it is the remaining link to the heritage language.  American Indian English is an essential element of Native American cultural identity. 


ELs on Hutterite Colonies

Second largest group of ELs in MT

Special characteristics
= Varying exposure to English prior to school
= English is not the first language

= Dual language learners-continue to develop
first language

- Tend to gain proficiency around 4t" grade
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Presenter
Presentation Notes
The second largest group of English learners in Montana are students from Hutterite colonies who speak a dialect of English as their first language.  These students enter school with limited exposure to English. They are dual language learners, meaning they continue to develop language in their first language.  These students tend to gain proficiency around grade 4.  
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2016-2017 ENGLISH LEARNER DATA

Chart Title

ELS Tested
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Presenter
Presentation Notes

2015: 3190
2016: 2951
2017: 2947
2018: 3096
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PROFICIENCY AND ESSA EXPECTATIONS:

3.00% Percent Proficient

2.00%
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0.00% W Percent Proficient

2016 2017

World-Class Instructional Design and Assessment (WIDA):
Students Showing Progress Toward Proficiency

Baseline | WIDA: Year WIDA: Year] WIDA: Year| WIDA: Year| WIDA: Year| WIDA: Year
1: 2: 3: 4: - 6:

o . (2016) (2017) (2018) (2019) (2020) (2021) (2022)

% wé English Learners 44.6% 47.3% 49.8% 52.3% 54.7% 57.0% 59.1%
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Subgroups



Presenter
Presentation Notes
Why not before 2016?  Standards setting with the move to an online test.
ESSA Expecations is the students showing progress toward proficiency will increase by 4% each year.
FYI, the expectation is that students will attain proficiency in 5 years.
The norm can be from 5-7 years.
It is important to point out that our largest numbers of ELs are American Indian students and Hutterite students who have both had exposure to English prior to enrollment in school. So…we would expect these students to reach proficiency earlier than a student who comes in at a level 1. 


PROFICIENCY LEVELS BY ORAL
LANGUAGE DOMAINS
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Presenter
Presentation Notes
The ACCESS for ELLs test assesses 4 domains: listening, speaking, reading and writing.  Students receive Proficiency level scores in those four domains that range from level 1 (a brand new English learner) to level 6 (a student whose native language is English).  In Montana students tend to score much higher on the listening domain that all the other domains.  Speaking is a more difficult domain with very few students scoring in the upper levels.  These two domains together make up oral language.  The implication of the speaking domain scores is that districts need to focus more time on ensuring that students are practicing in the speaking domain.  
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PROFICIENCY LEVELS BY LITERACY
DOMAINS
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Presenter
Presentation Notes
The two domains that make up the literacy component of the ACCESS for ELs are the reading and writing domains.  We can see that students struggle the most in the writing domain, with no students in the 2016-2017 school year achieving proficiency levels 5 and 6.  Reading is also weighted more towards the lower proficiency levels.  When it comes to determining proficiency these are the two most important domains.  They are weighted more heavily in the overall composite score.  So a student who is strong in oral language but struggling in these areas will need to have focused work in reading and writing to attain proficiency.
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PROFICIENCY LEVELS BY COMPOSITE
SCORES
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Presenter
Presentation Notes
The literacy composite score and the overall composite score are used to make a determination of when a student in Montana is proficient in English and ready to be exited from EL status.  Students must have a literacy score of at least 4.0 along with an overall score of at least 5 to be exited. As you can see we had only a small number of students in the range that is needed to exit in both literacy and overall.  There were a very small number of students who were eligible to exit this past year compared to previous years.  This is not a major concern at this time because the standards setting for the new online assessment raised the bar to be able to achieve at the higher levels needed for exit.  So, the scores for the ACCESS for ELLs in previous years are not comparable to the 2016-2017 school year.  We will look for steady growth in the next few years.  
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Presenter
Presentation Notes
Earlier we looked at Smarter Balanced proficiency data for American Indian Els.  This chart shows the comparison between all students and our entire EL population.  The gap is slightly smaller than for our American Indian Els but still substantially weighted toward the lowest proficiency level on the Smarter Balanced Assessment.  This highlights the need to not only identify and assess Els on an annual basis.  It is important to put a program of instruction in place to sever our English learner needs and to differentiate and scaffold instruction that will make grade level content more accessible to this population.


PARTICIPATION
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ESSA PLAN EXPECTATIONS:

Academic Achievement Goals: English Language Arts Proficiency Rates
Language | Language | Language Language | Language Language | Language
Arts: Arts: Year | Arts: Year Arts: Year | Arts: Year Arts: Year | Arts: Year
Baseline 1: 2: 3: 4q: 5: 6:
Subgroups
Data (2018) (2019) (2020) (2021) (2022) (2023)
(2017)
All Students 50.3% 52.4% 54.4% 56.3% 58.1% 59.9% 61.5%
Economically
Disadvantaged 37.7%, 40.3% 42 .8% 45.2% 47.5% 49.8% 51.9%
Children with
Disabilities

English
Learners
SBLICY White o
«* "’s/;,o 55.3%; 57.2% 59.0% 60.7% 62.4% 64.0°%¢ 65.5%
Y
S American
j Indian 271.49 24 .8% 28.0% 31.1% 34.1% 37.0°%4 39.8%
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Mathematic Performance
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ESSA PLAN EXPECTATIONS:

Academic Achievement Goals: Mathematics Proficiency Rates

Math Math Math Math Math Math Math
Baseline 1: 2: 3: 4: 5: 6:
Subgroups |Data(2017)  (541g) | (2019) | (20200 | (2021) | (2022) | (2023)
All Students 41.3% 43.7% 46.1% 48.3% 50.5% 52.5% 54.5%
Economically
Disadvantaged 29.3% 32.2% 35.1% 37.8% 40.4% 42.9% 45.3%
Children with
Disabilities 14.7% 18.3% 21.8% 25.1% 28.3% 31.4% 34.3%

English

Learners 11.0% 18.7%

i, White 46.0% 48.3% 50.4% 52.5%  54.5% 56.4% 58.2%

American
Indian 15.3% 18.9% 22.3% 25.7% 28.8% 31.9% 34.9%
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Check in!

Revisit: Discuss:

* What are the * What were some
characteristics of English misconceptions that you had
learners? about ELs?

®* What is the biggest take
away from this module?

* What is the largest

Ian%uage of impact for MTs
ELs:

* How does being an EL
impact academic
#~= achievement?
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Presenter
Presentation Notes
Use the graphic organizer to record your answers to these questions about ELs.  Update your warm up activity GO.  
Then, turn and talk. 
What were some misconceptions that you had?
What is the biggest take away from this module?





HOW DO WE USE SCREENER DATA?

WELC Determine Establish EL | Differentiate

Plan Goals Instruction

placement EL service
decisions needs



Presenter
Presentation Notes
We use proficiency level screener data to make placement decisions, determine EL service needs and best EL programs, establish EL plan goals, and differentiate and scaffold instruction.  


Annual Progress Monitoring

Students with
General Population Significant Cognitive
Disabilities

Kindergarten Online ACCESS for Alternate ACCESS
ACCESS for ELLs ELLs Grades 1-12 for ELLs Grades 1-12



Presenter
Presentation Notes
Once students are identified as EL they must take the annual progress monitoring assessment.  This test is called the ACCESS for ELLs.  There are three different versions of the test for different populations.  The general population assessments are the Kindergarten ACCESS for ELLs and the Online ACCESS for ELLs for students in grades 1-12.  The Kindergarten test is paper based an is a one to one administration.  Students with the most siginificant cognitive disabiltities who would normally need an alternate assessment and who are also identified as an EL take the Alternate ACCESS for ELLs.  Students complete this test during the annual window which starts in the first week of December and ends the last week of January.  Results reports for the ACCESS for ELLs tests are delivered to districts in mid April.  
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HOW DO WE USE ACCESS FOR ELLS DATA?

Inform Monitor
Instruction/ progress
Differentiation annually

Establish when
. ELs have
Adjust EL . .
goals, program r::gcl':;f Exit students Monitor for 2
proficiency from EL Status years
Evaluate

effectiveness
of EL Program
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Presenter
Presentation Notes
We use data from the ACCESS for ELLs as a part of a feedback loop.  When results reports are delivered the scores are used to monitor progress, by showing how much a student has grown or when the student meets Montana’s proficiency criteria and is ready to exit.  Districts also use the data to evaluate the effectiveness of the EL program that is in place to serve the needs of their students.  Based on the data a district may continue to use the same program or may need to make a change if a student is not progressing.  Districts can also use assessment data to track progress towards the previous year’s goals and to set new goals for the next annum.  Finally EL data is used by educators to determine the instructional supports and differentiation in content lessons based on the student proficiency levels in each domain.  


MONTANA PROFICIENCY CRITERIA-
GRADES K-12 ACCESS FOR ELLS

5.0 on the 4.0 on the Proficient
Overall Literacy on ACCESS
Composite Composite for ELLs

Score Score Test



Presenter
Presentation Notes
As mentioned when we discussed the classification process, Montana has specific criteria for the identification of English learners that aligns with the results from the WIDA screeners.  In order for a student to be identified they must fall below the criteria. Students that fall below a 5.0 overall score along with a 4.0 literacy score are eligible for identification.  


September

e Create user accounts
e Complete Training
e Screening new students

December

e Order additional materials
as necessary

e Test window opens

October
e Ensure AIM is updated

January

e Testing

e Ensure all online tests are
submitted

e Test window closes

May

e Results reports arrive

November

e Tech setup

e Check registered students

e Check that users have completed
training

® Receive and inventory materials

February

e Return test materials by
the return date
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