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Video/Discussion	
  

•  What	
  posiEves	
  do	
  you	
  noEce	
  about	
  this	
  
meeEng?	
  

•  What’s	
  different	
  from	
  problem	
  solving	
  team	
  
meeEngs	
  you	
  have	
  aKended	
  in	
  the	
  past?	
  

	
  
hKp://www.vimeo.com/54954199	
  



FoundaEons	
  

•  Several	
  things	
  need	
  to	
  be	
  in	
  place	
  “outside”	
  
the	
  meeEng	
  for	
  this	
  process	
  to	
  be	
  efficient	
  
and	
  effecEve.	
  

	
  
•  DATA,	
  SYSTEMS,	
  PRACTICES	
  



Teams	
  
(Data,	
  PracEces,	
  Systems)	
  

•  School-­‐wide	
  PBS	
  
– Universals	
  
– Connect	
  points	
  to	
  Tier	
  II	
  &	
  III	
  

•  Classroom	
  Problem	
  Solving	
  
– Review	
  data	
  	
  
– Develop	
  funcEon-­‐based	
  intervenEons	
  

•  Tier	
  II/III	
  
– Coordinate	
  and	
  monitor	
  Eer	
  II/III	
  supports	
  



Remember….	
  

•  We	
  can’t	
  “make”	
  students	
  learn	
  or	
  behave	
  
•  We	
  can	
  create	
  environments	
  to	
  increase	
  
the	
  likelihood	
  students	
  learn	
  and	
  behave	
  

•  Environments	
  that	
  increase	
  the	
  likelihood	
  
are	
  guided	
  by	
  a	
  core	
  curriculum	
  and	
  
implemented	
  with	
  consistency	
  and	
  fidelity	
  



Academic Systems Behavioral Systems 

1-5% 1-5% 

5-10% 5-10% 

80-90% 80-90% 

Intensive, Individual Interventions 
• Individual Students 
• Assessment-based 
• High Intensity 

Intensive, Individual Interventions 
• Individual Students 
• Assessment-based 
• Intense, durable procedures 

Targeted Group Interventions 
• Some students (at-risk) 
• High efficiency 
• Rapid response 
 

Targeted Group Interventions 
• Some students (at-risk) 
• High efficiency 
• Rapid response 
 

Universal Interventions 
• All students 
• Preventive,  proactive 

Universal Interventions 
• All settings, all students 
• Preventive,  proactive 

Designing	
  School-­‐Wide	
  Systems	
  for	
  Student	
  Success	
  



Big	
  Ideas	
  
v Understand	
  interacEon	
  between	
  behavior	
  and	
  
the	
  teaching	
  environment	
  

Behavior	
  is	
  func.onally	
  related	
  to	
  the	
  
teaching	
  environment	
  

•  Build	
  PosiEve	
  Behavior	
  IntervenEons	
  that	
  teach	
  
pro-­‐social	
  “replacement”	
  behaviors	
  	
  

•  Create	
  environments	
  to	
  support	
  the	
  use	
  of	
  pro-­‐
social	
  behaviors	
  (prac.ce,	
  prac.ce,	
  prac.ce)	
  
–  School-­‐wide	
  
–  Classroom	
  
–  Small	
  Group	
  /	
  Individual	
  	
  



	
  Tier II Support Process 
•  Step 1 – Insure Universals, including Classroom, in place 
•  Step 2 – Student Identification Process  

–  Decision Rules 
–  Referral 
–  Screen  

•  Step 3 - Grade Level/Classroom Problem Solving 
–  Classroom supports (function-based) 
–  Progress monitor 

•  Step 4 - Tier II supports 
–  Non-responders to grade level supports 
–  Match function of student behavior to intervention 
–  Progress monitor 

•  Step 5 - Evaluate Process 



StarEng	
  Point	
  

•  Work	
  within	
  current	
  formal	
  and	
  informal	
  systems	
  
•  Develop	
  missing	
  steps	
  of	
  efficient	
  process	
  
•  Provide	
  training	
  and	
  technical	
  assistance	
  to	
  
facilitators	
  
–  Classroom	
  Problem	
  Solving	
  Teams	
  (partnership)	
  
–  Tier	
  I/III	
  Team	
  

•  Guided	
  process	
  with	
  templates	
  for	
  environmental	
  
modificaEons	
  and	
  intervenEons	
  

•  Goal	
  =	
  fluency	
  among	
  all	
  faculty	
  and	
  staff	
  



1.	
  Classroom	
  Universals	
  in	
  place	
  

•  Review	
  of	
  essenEal	
  feature	
  
•  ImplementaEon	
  Plan	
  



EssenEal	
  
1.  Classroom expectations & rules defined and taught (all use school-

wide, create classroom examples) 
2.  Procedures & routines defined and taught 
3.  Continuum of strategies to acknowledge appropriate behavior in 

place and used with high frequency (4:1) 
4.  Continuum of strategies to respond to inappropriate behavior in 

place and used per established school-wide procedure 
5.  Students are actively supervised (pre-corrects and positive 

feedback) 
6.  Students are given multiple opportunities to respond (OTR) to 

promote high rates of academic engagement 
7.  Activity sequence promotes optimal instruction time and student 

engaged time 
8.  Instruction is differentiated based on student need 
 

	
  



Systems	
  

•  Teach	
  
– Brief	
  in-­‐service,	
  single	
  topic	
  focus	
  

•  PracEce	
  (performance	
  feedback)	
  
– Self-­‐Assessment	
  
– ObjecEve	
  observaEons	
  

•  Principal	
  “walk	
  throughs”	
  
•  Peer	
  coaching/feedback	
  
	
  



Your	
  First	
  Task:	
  Classroom	
  Universals	
  

•  Develop	
  a	
  plan	
  to:	
  
–  IdenEfy	
  strengths	
  and	
  areas	
  of	
  need	
  	
  
–  Provide	
  training	
  for	
  all	
  staff	
  on	
  key	
  features	
  
–  Iden7fy	
  a	
  strategy	
  to	
  assess	
  use	
  
–  Iden7fy	
  a	
  strategy	
  to	
  provide	
  performance	
  feedback	
  

•  For	
  Example	
  
– All	
  self-­‐assess	
  	
  
–  IdenEfy	
  areas	
  of	
  need	
  
–  “Mini-­‐modules”	
  during	
  faculty	
  meeEngs	
  (pbismissouri.org)	
  
–  Peer	
  observe	
  and	
  count	
  (performance	
  feedback)	
  

See	
  Form	
  B	
  on	
  pp.	
  15-­‐17	
  



2.	
  IdenEfying	
  students	
  
•  Current	
  data	
  

– Confidence	
  in	
  numbers	
  
– Consistency	
  across	
  data	
  points	
  

•  Teacher	
  Referral	
  
•  Screening	
  

Approximately	
  10%	
  of	
  total	
  students	
  



Data	
  Decision	
  Rules	
  

•  Office	
  Discipline	
  Referral	
  (ODR)	
  
– Major	
  
– Minor	
  

•  Time	
  out	
  of	
  InstrucEon	
  
– Buddy	
  Room	
  
– Safe	
  Seats	
  
– “Discipline”	
  Room	
  



RRKS TOC (front side)	
  	
  
	
  
	
  

RRKS	
  –	
  Time	
  Out	
  of	
  Class 	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Code:	
  _____	
  
	
  
Student:	
  _________________________	
  	
  	
  Date:______________________	
  
	
  
Incident	
  Time:	
  	
  ____________________#	
  of	
  min.	
  out	
  of	
  rm.:	
  	
  __________	
  
	
  
Teacher:	
  	
  _______________________Subject:	
  	
  ____________________	
  
	
  
What	
  did	
  you	
  do/not	
  do	
  that	
  got	
  you	
  sent	
  out	
  of	
  class?	
  
____________________________________________________________________
____________________________________________________	
  
	
  
Circle	
  the	
  RRKS	
  expecta7on	
  that	
  was	
  not	
  followed:	
  
	
  Respect	
  	
  	
  	
  Responsible	
  	
  	
  Kind	
  	
  	
  	
  Safe	
  

	
  
What	
  will	
  you	
  do	
  differently	
  next	
  7me?
______________________________________	
  



RRKS TOC (back side)	
  	
  
	
  

Processing	
  Checklist: 	
  	
  
Processing	
  data	
  &	
  Eme:	
  	
  	
  
	
  
• 	
  Review	
  with	
  the	
  student	
  reason	
  he/she	
  was	
  
sent	
  out.	
  
	
  
• 	
  Teach	
  &	
  pracEce	
  replacement	
  behavior.	
  
	
  
• 	
  Provide	
  posiEve	
  reinforcement	
  for	
  
replacement	
  behavior.	
  
	
  
• 	
  Check	
  the	
  sejng	
  in	
  which	
  the	
  behavior	
  
occurred.	
  
	
  
	
  
	
  

Whole group instruction 

Small group instruction 

Individual work 

Working with peers 

Alone 

1-on-1 instruction 

Interacting with peers 

Other: Please identify below 
Minor	
  List:	
  Circle	
  the	
  appropriate	
  code	
  
(MDD)  
Defiance/Disrespect/Non-
compliance 

(MDS) 
Disruption 

(MI)  
Inappropriate Verbal 
Language 

( MO) Other (MPC) Phys. 
Contact 

(MP) Property Misuse 



Other	
  Strategies	
  to	
  IdenEfy	
  Students	
  

•  Teacher	
  Referral	
  
– QuesEons	
  to	
  discuss:	
  

• Who	
  completes	
  
• When	
  
• What	
  data	
  must	
  be	
  used/cited	
  
•  Focus	
  on	
  externalizing	
  and	
  internalizing	
  

•  Screening	
  
– What	
  instrument	
  
– Schedule	
  



Work	
  Time	
  
•  Review	
  your	
  current	
  social	
  behavior	
  data	
  sources	
  
•  IdenEfy	
  weaknesses	
  or	
  inconsistencies	
  
•  Develop	
  plan	
  to	
  collect	
  addiEonal	
  data	
  
•  Dran	
  decision	
  rules	
  

–  For	
  Example:	
  
•  2	
  Major	
  ODRs	
  within	
  trimester	
  
•  5	
  Minor	
  ODRs	
  within	
  trimester	
  
•  5	
  absences	
  within	
  trimester	
  
•  60	
  minutes	
  out	
  of	
  instrucEon	
  per	
  week	
  

	
  
Page	
  8	
  



3.	
  Classroom	
  Problem	
  Solving	
  

•  Grade	
  level	
  /	
  combinaEons	
  
•  Once	
  a	
  week	
  focus	
  of	
  meeEng	
  =	
  social	
  
behavior	
  concerns	
  when	
  decision	
  rule	
  met	
  

•  Standard	
  problem	
  solving	
  steps	
  



Classroom	
  Problem	
  Solving	
  
•  Student	
  meets	
  data	
  decision	
  rule	
  
•  Classroom	
  teacher	
  completes	
  preliminary	
  forms	
  
(documents	
  student	
  progress	
  to	
  date)	
  

•  Problem	
  solving	
  lead	
  walks	
  team	
  through	
  problem	
  
solving	
  process	
  

•  Tier	
  II/III	
  Team	
  partner	
  aKends	
  if	
  team	
  is	
  unable	
  to	
  
idenEfy	
  paKerns	
  leading	
  to	
  intervenEon	
  or	
  when	
  
significant	
  concerns	
  noted	
  

•  Plan	
  put	
  in	
  place	
  	
  
•  Student	
  progress	
  monitored	
  and	
  reported	
  at	
  weekly	
  
meeEngs	
  



Classroom	
  Problem	
  Solving	
  
•  Process	
  leader	
  

–  Classroom	
  teachers,	
  Specialist	
  teachers	
  
•  Tier	
  II/III	
  Team	
  partner	
  

–  School	
  Psychologist,	
  Counselor,	
  Administrator	
  
•  Process	
  

– Data-­‐based	
  decision	
  making	
  
•  Guiding	
  quesEons	
  

–  FuncEon-­‐based	
  intervenEon	
  
•  Teach	
  replacement	
  
•  Environmental	
  alteraEons	
  /	
  supports	
  

– Monitor	
  progress	
  



Classroom	
  Problem	
  Solving	
  

When	
  no	
  students	
  meet	
  decision	
  rule	
  or	
  
mulEple	
  students	
  with	
  similar	
  behavior	
  
concerns:	
  
– Develop	
  range	
  of	
  possible	
  supports	
  for	
  different	
  
funcEons	
  of	
  problem	
  behavior	
  

– Develop	
  range/bank	
  of	
  strategies	
  	
  









The	
  Key	
  to	
  IntervenEon	
  Planning	
  

Behavior	
  is	
  func.onally	
  related	
  	
  
to	
  the	
  teaching	
  environment	
  



FuncEon-­‐Based	
  	
  
IntervenEon	
  Planning	
  

•  “Science	
  of	
  Behavior”	
  
– Why	
  is	
  the	
  student	
  misbehaving?	
  
– What	
  should	
  they	
  do	
  instead	
  
– How	
  do	
  we	
  provide	
  a	
  consistent	
  and	
  predictable	
  
response	
  to	
  appropriate	
  and	
  inappropriate	
  
behavior	
  

	
  



The	
  Basics	
  

Behavior	
  communicates	
  need	
  
•  Children	
  engage	
  in	
  behavior(s)	
  to	
  
"get"	
  what	
  they	
  find	
  reinforcing	
  or	
  to	
  
"avoid"	
  what	
  they	
  find	
  aversive	
  

•  Need	
  is	
  determined	
  by	
  observing/
noEng	
  what	
  happens	
  prior	
  to	
  and	
  
immediately	
  aner	
  behavior	
  



Teaching	
  Environment	
  

•  Events	
  that	
  happen	
  prior	
  to	
  school	
  or	
  class	
  
(Sejng	
  Event)	
  

•  Events	
  that	
  “trigger”	
  or	
  prompt	
  a	
  behavior	
  
(Antecedent)	
  

•  Events	
  that	
  follow	
  a	
  behavior	
  (Consequent)	
  
	
  



FuncEonal	
  relaEonships	
  with	
  the	
  Teaching	
  
Environment	
  

Events	
  that	
  follow	
  behavior	
  	
  

•  Following	
  a	
  student	
  behavior	
  
the	
  environment	
  “gives”	
  
something	
  to	
  the	
  student	
  and	
  
student	
  behavior	
  maintains	
  or	
  
increases	
  -­‐-­‐	
  what	
  ever	
  was	
  given	
  
is	
  reinforcing	
  to	
  that	
  individual	
  



FuncEonal	
  relaEonships	
  with	
  the	
  Teaching	
  
Environment	
  

Events	
  that	
  follow	
  behavior	
  	
  
•  Following	
  a	
  behavior	
  the	
  environment	
  
allows	
  the	
  student	
  to	
  stop	
  an	
  acEvity	
  or	
  
is	
  removed	
  from	
  the	
  situaEon	
  and	
  the	
  
student	
  behavior	
  maintains	
  or	
  increases	
  
-­‐-­‐	
  the	
  event	
  the	
  student	
  is	
  avoiding	
  is	
  
aversive	
  to	
  that	
  individual	
  



FuncEonal	
  relaEonships	
  with	
  the	
  Teaching	
  
Environment	
  

Events	
  that	
  precede	
  behavior	
  
•  Events	
  in	
  the	
  environment	
  can	
  “trigger”	
  
challenging	
  behavior	
  -­‐	
  they	
  serve	
  as	
  cues	
  
for	
  the	
  student	
  to	
  perform	
  a	
  behavior	
  
because	
  the	
  student	
  can	
  predict	
  the	
  
outcome	
  when	
  the	
  cue	
  is	
  present	
  



Hypothesis	
  

• When	
  this	
  occurs….	
  

•  The	
  student	
  does….	
  

•  To	
  get/avoid...	
  



FuncEonal	
  Assessment	
  :	
  Common	
  
Hypotheses	
  

•  Receive	
  aKenEon	
  from	
  adults	
  &	
  peers	
  
•  Receive	
  tangible	
  objects	
  or	
  access	
  to	
  
preferred	
  acEviEes	
  

•  Avoids	
  interacEon	
  with	
  adults	
  &	
  peers	
  
•  Avoids	
  tasks	
  or	
  responsibiliEes	
  



Classroom	
  Problem	
  	
  
Solving	
  Process	
  

•  Develop	
  intervenEon	
  based	
  on	
  funcEon	
  of	
  
behavior	
  	
  

•  Environment	
  changes	
  
– Student	
  skills	
  to	
  teach/pracEce/reinforce	
  

•  Monitor	
  progress	
  
– Same	
  data	
  that	
  brought	
  them	
  to	
  your	
  aKenEon	
  
– Problem	
  and	
  Appropriate	
  behavior	
  
– Teacher	
  observaEons	
  



Video/Discussion	
  

•  Move	
  this	
  



Parkade	
  Elementary	
  	
  
Tier	
  2	
  Team	
  Structure	
  

Classroom	
  
Teachers	
  

Grade	
  Level	
  
Teams	
  

Tier	
  2	
  
Development	
  

Team	
  

Tier	
  2	
  	
  
Core	
  Team	
  



Grade	
  Level	
  Teams	
  

•  Meet	
  Weekly	
  RotaEng	
  between	
  Academics	
  
and	
  Social	
  Behavior	
  

•  Discuss	
  Students	
  Who	
  Meet	
  Data	
  Decision	
  
Criteria	
  

•  Use	
  FuncEon	
  Base	
  Decision	
  Making	
  
•  Collaborate	
  and	
  Generalize	
  for	
  Similar	
  

Students’	
  Behavior	
  and	
  FuncEon	
  



How	
  We	
  Know	
  Universals	
  Are	
  in	
  Place	
  

•  Schoolwide	
  EvaluaEon	
  Tool	
  over	
  92%	
  
•  AdministraEve	
  Walk-­‐Through’s	
  To	
  Observe	
  
Classrooms	
  

•  Feedback	
  from	
  Parents	
  and	
  Visitors	
  
•  Office	
  Discipline	
  Data	
  



15%	
  Tier	
  3	
  
Goal	
  5%	
  

16%	
  Tier	
  2	
  
Goal	
  15%	
  

69%	
  Tier	
  1	
  
Goal	
  80%	
  

6+	
  Referrals	
  

2-­‐5	
  Referrals	
  

0-­‐1	
  Referral	
  

57	
  students	
  
with	
  9+	
  
Referrals	
  	
  

1712	
  referrals	
  	
  

Baseline	
  Behavior	
  Data	
  Spring	
  2008	
  



7%	
  Tier	
  3	
  
Goal	
  5%	
  

10%	
  Tier	
  2	
  
Goal	
  15%	
  

83%	
  Tier	
  1	
  
Goal	
  80%	
  

Current	
  Behavior	
  Data	
  
2010-­‐2011	
  

516	
  Referrals	
  

16	
  
Students	
  
with	
  9+	
  
Referrals	
  

6+	
  Referrals	
  

2-­‐5	
  Referrals	
  

0-­‐1	
  Referrals	
  



1:	
  Insure	
  Universals,	
  including	
  
Classrooms	
  are	
  in	
  Place	
  

1.  Expecta7ons	
  &	
  Rules	
  
2.  Procedures	
  &	
  Rou7nes	
  
3.  Acknowledgment	
  
4.  Response	
  Strategies	
  &	
  Error	
  Correc7on	
  
5.  AcEve	
  Supervision	
  
6.  OpportuniEes	
  to	
  Respond	
  
7.  AcEvity	
  Sequence	
  &	
  Offering	
  Choice	
  
8.  Academic	
  Success	
  &	
  Task	
  Difficulty	
  



Classroom	
  Quiz	
  
	
  	
  
	
  	
  
1.	
  When	
  the	
  teacher	
   	
   	
   	
   	
  ,	
  most	
  students	
  stop	
  and	
  listen.	
  
	
  	
  

	
  Yes 	
  SomeEmes 	
  No	
  
	
  	
  
2.	
  When	
  class	
  starts,	
  the	
  teacher	
  has	
  everything	
  ready.	
  
	
  	
  

	
  Yes 	
  SomeEmes 	
  No	
  
	
  	
  
3.	
  Before	
  we	
  start	
  a	
  new	
  acEvity,	
  the	
  teacher	
  reminds	
  us	
  what	
  we	
  are	
  supposed	
  to	
  
do.	
  

	
  Yes 	
  SomeEmes 	
  No	
  
	
  	
  
4.	
  When	
  we	
  are	
  asked	
  to	
  work	
  by	
  ourselves,	
  all	
  students	
  work	
  quietly	
  and	
  do	
  what	
  
they	
  are	
  supposed	
  to	
  do.	
  
	
  	
  

	
  Yes 	
  SomeEmes 	
  No	
  
	
  	
  
5.	
  	
  I	
  onen	
  finish	
  my	
  work	
  and	
  do	
  not	
  know	
  what	
  I	
  should	
  be	
  doing	
  while	
  others	
  are	
  
sEll	
  working.	
  
	
  	
  

	
  Yes 	
  SomeEmes 	
  No	
  
	
  	
  
6.	
  Our	
  classroom	
  rules	
  are:	
  
	
  	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
   	
   	
  	
  
	
  	
  



Tier	
  II	
  Support	
  Process	
  

1.  	
  Insure	
  Universals,	
  including	
  Classroom,	
  in	
  place	
  
2.  	
  Student	
  Iden7fica7on	
  Process	
  
3.  	
  Classroom	
  Problem	
  Solving	
  
4.  	
  Tier	
  II	
  Supports	
  
5.  	
  Evaluate	
  Process	
  



	
  2.	
  Student	
  IdenEficaEon	
  Process	
  
	
  Parkade	
  Tier	
  II	
  Data	
  Decision	
  Rules	
  –	
  Behavior:	
  

– 2-­‐5	
  Office	
  referrals	
  (Major)	
  
– 2+	
  Buddy	
  Room	
  referrals	
  in	
  a	
  2	
  week	
  period	
  
(Minor)	
  

– Student	
  is	
  engaging	
  in	
  a	
  repeated	
  paKern	
  of	
  
problem	
  behavior	
  in	
  more	
  than	
  one	
  sejng	
  or	
  
with	
  more	
  than	
  one	
  adult	
  

–  Internalizing	
  Behaviors	
  
– Problem	
  behavior	
  is	
  having	
  negaEve	
  
consequences	
  on	
  student’s	
  social	
  relaEonships	
  

– The	
  problem	
  behavior	
  is	
  NOT	
  dangerous	
  to	
  
student	
  or	
  others	
  



Behavior	
  Data	
  Review	
  	
  

•  On	
  Monday	
  teachers	
  receive	
  Minor	
  and	
  Major	
  
office	
  discipline	
  referrals	
  before	
  Grade	
  Level	
  
Team	
  MeeEng	
  Review	
  and	
  highlight	
  students	
  
who	
  meet	
  any	
  Tier	
  II	
  data	
  decision	
  rule	
  

•  Describe	
  the	
  Observable	
  Problem	
  Behavior	
  
•  Be	
  prepared	
  to	
  discuss	
  student	
  at	
  Grade	
  Level	
  
Team	
  MeeEng	
  



3.	
  Classroom	
  Problem	
  Solving	
  
	
  

Grade	
  Level	
  Teams…	
  
Discuss	
  Individual	
  Students	
  to	
  IdenEfy	
  
Strategies	
  that	
  Work	
  for	
  Similar	
  Students	
  in	
  
Each	
  Teacher’s	
  Class	
  

Just	
  like	
  they	
  do	
  for	
  Academics	
  



The	
  Problem	
  Solving	
  Process	
  
•  Write	
  Summary	
  Statements	
  

-­‐Antecedents	
  
-­‐Observable	
  Problem	
  Behavior	
  
-­‐Outcomes/Consequences	
  
-­‐Determine	
  FuncEon	
  of	
  Behavior	
  

•  IdenEfy	
  Replacement	
  Behavior	
  
•  Decide	
  on	
  Strategies	
  That	
  Match	
  the	
  FuncEon	
  

–  Increase	
  the	
  Replacement	
  Behavior	
  
– Decrease	
  the	
  Problem	
  Behavior	
  

•  Plan	
  to	
  Progress	
  Monitor	
  



ABC	
  Example	
  
Antecedent	
   Behavior	
  	
   Outcome	
   Func7on	
  

When	
  Given	
  
an	
  
independent	
  
work	
  task,	
  
mostly	
  wri.ng	
  

Student	
  Will	
  
Walk	
  around	
  
the	
  room,	
  put	
  
head	
  down,	
  
talk	
  to	
  other	
  
students	
  

Because	
  
Teacher	
  works	
  
with	
  student	
  1	
  
on	
  1.	
  

Therefore,	
  the	
  
func7on	
  is	
  to	
  
avoid	
  or	
  access	
  
hard	
  wri.ng	
  
tasks.	
  

Replacement	
  Behavior:	
  	
  Begin	
  work,	
  work	
  the	
  en.re	
  .me	
  and	
  
appropriately	
  ask	
  for	
  help.	
  
Strategies	
  to	
  Increase	
  Replacement	
  Behavior:	
  Teach	
  student	
  to	
  
put	
  a	
  Post-­‐It	
  on	
  desk	
  to	
  ask	
  for	
  help.	
  
Strategies	
  to	
  Decrease	
  Problem	
  Behavior:	
  	
  Write	
  to	
  the	
  star	
  
then	
  check	
  –in	
  with	
  the	
  teacher.	
  	
  



How	
  Did	
  We	
  Teach	
  These	
  Steps?	
  

•  MulEple	
  pracEce	
  rewriEng	
  generic	
  behaviors	
  
into	
  specific	
  observable	
  behavior	
  

•  ABCs	
  of	
  Behavior:	
  Dr.	
  Chris	
  Borgmeier,	
  
Portland	
  State	
  University.	
  

•  Training	
  During	
  Grade	
  Level	
  Team	
  MeeEngs	
  	
  
•  Model,	
  group	
  pracEce,	
  homework,	
  review	
  
•  PracEce,	
  pracEce,	
  pracEce	
  



We	
  Always	
  Come	
  Back	
  to…	
  
Classroom	
  Effec7ve	
  Prac7ces	
  	
  

1.  ExpectaEons	
  &	
  Rules	
  
2.  Procedures	
  &	
  RouEnes	
  
3.  Acknowledgment	
  
4.  Response	
  Strategies	
  &	
  Error	
  CorrecEon	
  
5.  AcEve	
  Supervision	
  
6.  OpportuniEes	
  to	
  Respond	
  
7.  AcEvity	
  Sequence	
  &	
  Offering	
  Choice	
  
8.  Academic	
  Success	
  &	
  Task	
  Difficulty	
  



Tier	
  II	
  Support	
  Process	
  

1.  	
  Insure	
  Universals,	
  including	
  Classroom,	
  in	
  
place	
  

2.  	
  Student	
  Iden7fica7on	
  Process	
  
3.  	
  Classroom	
  Problem	
  Solving	
  
4.  	
  Tier	
  II	
  Supports	
  
5.  	
  Evaluate	
  Process	
  



How	
  Do	
  We	
  Know	
  if	
  Classroom	
  
Environmental	
  Changes	
  Were	
  

EffecEve?	
  	
  
•  DATA	
  

– Office	
  Discipline	
  Referrals	
  (minors	
  and	
  majors)	
  
– Teacher	
  Progress	
  Monitoring	
  (work	
  compleEon,	
  
Pride	
  Tickets	
  earned,	
  etc)	
  	
  

– Teacher	
  percepEon	
  



Work	
  Time	
  

•  IdenEfy	
  a	
  possible	
  Classroom	
  Problem	
  Solving	
  
configuraEon	
  for	
  your	
  school	
  

•  Assign	
  Tier	
  II/III	
  Team	
  Partner	
  to	
  Classroom	
  
Problem	
  Solving	
  Team	
  Coordinator	
  

•  Establish	
  meeEng	
  Eme/day	
  that	
  will	
  be	
  
allocated	
  to	
  focus	
  on	
  social	
  behavior	
  concerns	
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4.	
  Tier	
  II	
  Supports	
  

•  Students	
  who	
  do	
  not	
  respond	
  to	
  classroom	
  /	
  
informal	
  supports	
  (2-­‐3	
  weeks)	
  

•  Student	
  brought	
  to	
  Tier	
  II/III	
  Team	
  
– Classroom	
  problem	
  solving	
  plan	
  	
  
– Progress	
  data	
  

•  Based	
  on	
  funcEon	
  of	
  problem	
  behavior	
  and	
  
response	
  to	
  classroom	
  supports,	
  match	
  
student	
  to	
  Tier	
  II	
  intervenEon	
  



Tier	
  II	
  Supports	
  

•  Centralized	
  
•  Each	
  has	
  a	
  coordinator	
  
•  Placed	
  in	
  support	
  by	
  Tier	
  II	
  Team	
  
•  Classroom	
  supports	
  conEnued	
  /	
  modified	
  
•  ALL	
  in	
  building	
  aware	
  of	
  their	
  role	
  in	
  
supporEng	
  students	
  in	
  Tier	
  II	
  Supports	
  



Tier	
  II	
  Team	
  

•  For	
  now,	
  primary	
  role	
  will	
  be	
  to:	
  
–  ConEnue	
  to	
  build	
  process	
  
– Assist	
  with	
  Classroom	
  Problem	
  Solving	
  Process	
  

•  Once	
  Classroom	
  Problem	
  Solving	
  Teams	
  in	
  
operaEon,	
  your	
  role	
  will	
  be	
  to:	
  
–  Review	
  referrals	
  and	
  place	
  students	
  in	
  appropriate	
  
Eer	
  II	
  intervenEons	
  

–  Serve	
  as	
  “coordinators”	
  of	
  Eer	
  II	
  intervenEons	
  
– Monitor	
  student	
  progress	
  
– Monitor	
  overall	
  process	
  



Tier	
  II	
  Supports	
  

•  Check	
  in	
  /	
  Check	
  Out	
  
•  Social	
  Skill	
  Groups	
  
•  Academic	
  Supports	
  
•  Mentoring	
  



5.	
  Monitor	
  Student	
  Progress	
  and	
  
Evaluate	
  Process	
  

•  Original	
  data	
  sources	
  that	
  lead	
  to	
  student	
  idenEficaEon	
  
–  ODR	
  
–  AKendance	
  
–  Academics	
  
–  “Eme	
  out	
  of	
  class”	
  
–  Teacher	
  percepEon	
  

•  Key	
  =	
  frequent	
  and	
  regular	
  
–  Celebrate	
  success	
  
–  Adjust	
  if	
  student	
  doesn’t	
  respond	
  (or	
  problems	
  start	
  
reappearing)	
  

•  Cost	
  –Benefit	
  Analysis	
  of	
  overall	
  process	
  



Next	
  Steps	
  
•  Follow-­‐up	
  on	
  task	
  assignments	
  from	
  today	
  
•  Develop	
  a	
  Emeline	
  to:	
  

– Assess	
  classroom	
  universals	
  
•  Implement	
  training	
  on	
  common	
  classroom	
  concerns	
  

–  Refine/adapt/develop	
  data	
  collecEon	
  tools	
  and	
  
process	
  

– Adapt	
  Classroom	
  Problem	
  Solving	
  Process	
  for	
  your	
  
school	
  

•  IdenEfy	
  needed	
  training	
  and	
  technical	
  assistance	
  
–  Target	
  a	
  “start”	
  date	
  
–  Introduce	
  overall	
  Tier	
  II	
  process	
  to	
  faculty	
  &	
  staff	
  



Basic	
  Steps	
  

1.  School-­‐wide,	
  including	
  classroom,	
  universals	
  
in	
  place	
  

2.  IdenEfy	
  students	
  who	
  need	
  addiEonal	
  
supports	
  

3.  IdenEfy	
  what	
  supports	
  student	
  needs	
  
–  Environment	
  
–  IntervenEon	
  

4.  Monitor	
  &	
  evaluate	
  progress	
  


